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Progress

Meta-cognition, 

critical thinking       

mindset & resilience

Using impactful     

(often evidence-based)  

T, L & A methods

Cultivating curiosity          

for learning, work & life

AfL: high expectations, 

motivational tasks & targets

Beginnings & 

endings to lessons
Teacher as 

coach, mentor, 
instructor

2



Effect

Co-operative Learning

Generating & testing hypotheses

Relevant recall questions

Notemaking

Feedback

Challenging Goals

Similarities and differences

Graphic Organisers

Manipulatives

0.78

0.79

0.89

0.93

0.99

1.13

1.21

1.24

1.32

Prof Marzano: impactful teaching methods

Effect size 0.5 = 1 grade at GCSE
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Didactic teaching

There is nothing evil about explaining, 
showing, demonstrating, presenting, directing, 
instructing!!

The key is not to do too much uninterrupted 
‘teacher-talk’ (around 20 mins max)

Prepare some key questions, phrases, opening 
lines, when to slow down, pause or inject 
humour and other techniques

Remember, the aim is to promote thinking, 
learning and understanding not to ‘get through’ 
it



Different styles of processing information

Towards (achieve)  ↔ Away From (avoid)

Small Chunk (details & steps) ↔ Big Chunk (big picture, bottom-line) 

Match (sameness)  ↔ Mismatch (difference)

Logic (e.g. structured & rational)  ↔ Feeling (e.g. natural & instinctive)

Options (‘what’shall we do) ↔ Procedures (‘how’will we do it)



Promoting thinking and making connections

Promoting thinking 

 Do you realise …..?  

 Are you aware …..? 

 Have you noticed …?

 Take a moment to 
think about …

 Imagine you are ….?

 In six months time 
when you have done 
….., what will other 
people notice about …..

Making connections

 The fact you have … 
means you can ….

 The more   ….. the 
more / the better … / 
the easier / the quicker 
/ ……

 As you …[develop, 
practice, begin to] don’t 
be surprised if ….. 



(1) JGs form & 

the topic         

is sub-divided

(3)  SMEs 

share 

knowledge, 

ideas & 

conclusions

(2) Students 

work alone, 

research & 

make notes

JGs = Jigsaw 

Groups

SME = Subject 

Matter Experts
----------------------------------

This method 

includes:          

 individual 

thinking time 

 peer 

collaboration 

 peer  

teaching
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Jigsaw



STAGE 1

ABC

DEF

STAGE 2

ABC

FDE

STAGE 3

ABC

EFD

Stage 1 is a 3 minute exchange.

Stages 2 & 3 again last 3 minutes each and participants 

are encouraged to tell their new partner what they found 

interesting from their previous conversations.

Speed Dating
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Who
(roles)

Why
(relevance)

Where

When
(timings)

How
will findings 

be presented

What
next

What
is the task

Clarity and 

sign-posting
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KWL: Know? – Want to know? – How  
will I learn?

What’s the difference: e.g. climate & 
weather, truth & lie, fact & opinion

Videos & images: task, questions, gut 
reaction, what’s missing

Target: stds set personal target in  
relation to class learning objectives

Quiz: Kahoot, crossword, sorting 
exercise, q/a

Graphic Organiser: compile, review,   
add to

Follow on from last lesson: homework 
review, FLIP learning, one minute paper
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321
3 things you learned

2 things that helped you to learn

1 way you will apply what you learned

What 
happened?

What 
impact?

What else?What if?

What next?

K
• What do you know now?

N
• What will you do next?

L
• What will help you to learn?

Know how

Progress

0                            6   7                10

Scaling

“I’m a 6”

Reviewing learning

Strengths and improvements
 “Medals and missions”

 “What went well & even better”

 “RAG Rating: error, room for impv, strengthOne minute paper
1 thing learned

1 thing still unsure about
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Leave them wanting more!

End on an upbeat note

Thank them for their input

Make the subject of the next session sound 

exciting and relevant

Final activities like the ‘one minute paper’ mean 

they have an input to the planning and delivery of 

next lesson and simultaneously enable you to 

promote reflection and evaluation as excellent 

habits of learning

Tell them about TV or radio programmes, 

exhibitions and other events, YouTube clips, etc.



Exploration, 
focus & 

discovery

Engagement 
‘flow’ & 

dopamine

Independent 
learning & 
mastery

Confidence, 
self-belief, 
go again

“Learners are curious, 

interested and keen to 

learn” (Ofsted grade 1 descriptor)
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CortisolDopamine
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Threats to curiosity

 Fear: of failure, mistakes, 

criticism, mockery,

Disapproval: from self, 

teachers, peers, parents

Predictability of learning 

contexts: no or little variety, 

surprise, differentiation

 Teachers falling into the 

‘content trap’: “I’ve got so 

much to get through”

 Little opportunity to be 

creative, experimental, self 

directing or show initiative

 Lack of, unfair, misguided 

or uninspiring feedback

 Limited of out of class  

E-Learning opportunities

Unclear about the 

relevance of topics

Unclear expectations: 

what to do now and next

Procrastination

Holding irrational beliefs 

about own intelligence, 

lack of skills, ability to cope 

and potential
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Reflect
Identify 

resources
Clarify 

benefits
Take 

action

Coaching for teaching, learning and 

assessment and teacher development

Stop
• What’s not working?

Start
• What’s worth trying?

Continue
• Do more of what works

17



Framing solution-focused questions

Type of Frame

1. Content

2. Outcome

3. Prediction

4. Improvement

5. Progress

6. Consequence

7. Evidence

8. Action

9. Commitment

10.Comparison

11.Elaborating

12.Barriers

13.Context

14. ‘As if’

Examples

1. Focusing on ‘x’, how / what / where …?

2. What are you looking to achieve?

3. What do you expect to happen?

4. What will be the first signs of improvement?

5. How will you know when you’re making 

progress?

6. If ‘this’ happens, how will it affect ‘that’?

7. Is that a fact or an opinion?

8. What will you do first?

9. What’s in it for you?  How committed are you?

10.How does ‘this’ differ from ‘that’

11.Tell me more about …  What else?

12.What could stop you from doing this?

13. In what situations would this be useful?

14. If you were ‘x’ …? 18



Motivational, compelling     

and challenging targets

.

.

 Visualisation & expectancy

 Hypothesis & prediction

 Curiosity & information gaps

 Relevance & wiifm
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Understand that 
mistakes are 

central to learning 
and life

Be flexible and 
focus on what you 

can control

Seek support from 
optimistic and 

empathic friends, 
family, therapists

Take small, 
achievable steps

Be kind to 
yourself: exercise, 

diet, self-talk, 
gratitude

Be curious rather 
than judgmental

Be patient & don’t 
expect immediate 

success

Identify as a 
survivor, not a 

victim

Start from where 
you are now
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The role of students and teachers

Students as experimenters, discoverers, critics, 

‘apprentices’ and learners

 Teachers as coaches, leaders, role models, 

organisers, curators of information, skilled      

helpers, instructors, subject specialists and mentors

Curiosity 4 KASH 4 learning and life

Knowledge Attitudes Skills Habits
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www.bobcraig.co.uk

bobcraig66@gmail.com

07738060342

Contact
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• ‘Innovation and 

experimentation are 

essential for the 

improvement of professional 

practice’. (p10)

• ‘They ‘seek to build a body 

of staff who are confident

about what works rather 

than feeling the need to 

second guess the 

inspectorate.’ (p26)

157 Group & IfL ‘Leading Learning’ (2011) 

Principals and leaders of training organisations      

were surveyed (mainly FE)

• All the principals 

interviewed stated the 

culture they wanted to 

create was one in which 

staff were ‘confident and 

challenging, not 

compliant’. (p26)

• They emphasised the 

importance of: ‘establishing 

a culture that respects the 

professionalism of teachers 

and empowers them to 

innovate’. (p30)

Is the culture in your organisation

conducive to outstanding practices?



AoC & Pacific Inst. (2013)

Why Culture 

Matters?



• Working with English teachers and mgrs.: how 
to inspire reluctant readers & writers; activating 
students as critical thinkers, readers and 
citizens; SPaG needn’t be a drag; glorious 
glossaries; promoting out of class learning

(1)      

Supporting 
English 

teachers

• Working with staff & mgrs.: CPD, coaching, 
developing materials and lessons plans, 
consultancy

• Working with students: motivational talks and 
one to one or small group coaching

(2)                

Mindset, 
resilience & 

curiosity

• Delivering dynamic group tutorials: interactive 
teaching and group coaching approaches

• One to one tutorials: target setting, challenging 
conversations, emotional well being

(3)                

Pastoral & 
tutorial

BCLD specialise in 6 areas:



• Interactive teaching methods, promoting 
independent learning, stretch and challenge, 
differentiation, AfL, questioning and target 
setting

(4)             

Teaching 
learning & 

assessment

• Developing coaching skills (and ILM 
qualifications) for staff at all levels to be used in 
1:2:1 and group classroom, staffroom and 
‘boardroom’ environments

• Embedding coaching in organisations

(5)            

Coaching & 
mentoring

• Disrupting yourself: comfort zones, internal 
honesty, authentic leadership, wide-lens and 
pinpoint focus

• Leading others: relationship management, 
rapport building, performance mgt. influencing, 
change and culture building

(6)      

Leadership

BCLD specialise in 6 areas:


